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I. 
Organization for Collaborative Work

1. How have team members been prepared for the work of the Data Team? Describe how members were selected, the experiences and perspectives they bring and training they have had individually or as a group to prepare them for the examination of data, racial equity and special populations in the building.

The data team is comprised of instructional coaches that have great familiarity with collecting and using data to inform instruction.  Coaches have been trained through programs such Reading First, PBIS, ESL  and in DataWise at the district and in Salem from ODE as well as here at school.  Coaches and admin meet with grade level teams (PLCs) weekly to discuss data by topic: literacy, ELD, behavior and math.

Teachers have also had training in using a continuous cycle of improvement and data analysis.  While strictly “Data Wise” they are proficient at collecting, analyzing and using data to inform their thinking and provide appropriate instruction for their students.  Coaches typically work collaboratively with teams to do this.



2. How is communication between the team and stakeholder groups (teachers, classified staff, parents and community members) structured and supported? This can be described through narrative or demonstrated through the school calendar (attach).

There are various methods of communication between all groups at school and we are still working to refine our practices.  Currently there are a variety of groups that meet weekly to share information and practice.  These include: all coaches, Data team, student staffing team, PLCs and whole staff.  Other teams meet monthly: Leadership Cabinet (comprised of a peer-appointed grade level rep, coaches and administrators), Site Council, Equity team, and PBIS team. Additionally, there is a weekly bulletin that has tons of info as well as intermittent emails that give out late-breaking news. Administrators take data from the various teams to the Site Council.


3. What diverse views and multiple perspectives are present in your school community? How are these reflected in and embraced by the work and recommendations of the Data Team?

Rigler’s student body is quite diverse:
	44% Latino
	8% Asian
	23% African American/Black
	1% Native American
	19% White
	5% Multiple races
Other relevant demographic information includes:
	85% Free/reduced lunch
	35% ELL
	13% students with IEP
	6% TAG
We disaggregate our data regularly and in particular are examining issues around both academic achievement gaps and discipline gaps. We are particularly concerned that Black students experience more discipline referrals than any other racial group, and that an achievement gap exists for both Black and Latino students compared to White and Asian students. The Black/White gap is 30% in math and reading; the Latino/White gap is 20% in math and 25% in reading. This gap in for both sub-groups has increased consistently over the last 5 years, despite efforts and targeted interventions in reading that have been strictly academic (and haven’t taken into account factors of race, learning styles, teacher cultural competence, etc).

Teacher perspectives are predominantly White  - out of 45 staff members only 9 are Latino and 1 is Black.

II. Data Interpretation Leading to Areas for Improvement

1. Looking at all the assessment data available at your school (more than just OAKS data), what do you know about your student achievement results? What trends are evident within the academic year and as students progress through grade-levels.  How has the program served groups of students over time?

For all students we have seen a decline in achievement in math, reading and writing as shown by OAKS scores.  DIBELs and EZCBM scores have stayed static over the years with about 70% of kids hitting benchmark in grades K-3 and 60% in grades 4-8. Math scores in district assessments are consistently low with only about 50% of students meeting benchmark. If we disaggregate this data by race, we still see pronounced gaps for kids of color.
ELPA
Because we have so many students that are English Language Learners, over a third of our school enrollment, we track their progress in English Language Development as evidence of growth, achievement and instructional effectiveness.  We have ELD growth data from 07-08 through 09-10.  Generally, data shows that increasing numbers of students are not making the one ELD level of yearly growth as expected.  Furthermore, increasing numbers of students are stuck, or lose ground, in the Early Intermediate level and the Early Advanced level.  Overall students are making point gains on the ELPA, but the points gained are not enough to move them up a whole level.
Percent of ELL students making one or more year’s growth in ELD
	ELD (proficiency) level
	07-08
	08-09
	09-10
	10-11* (all students K-5)
	10-11 
(TWI K-5)
	10-11
(all students 6-8)

	Beginning
	91%
	57%
	43 %
	78%
	86%
	0%

	Early Intermediate
	60%
	29%
	35%
	57%
	50%
	75%

	Intermediate
	45%
	45%
	52%
	72%
	73%
	86%

	Early Advanced
	29%
	19%
	20%
	56%
	50%
	60%





Behavior data over the last several years shows a pattern of higher rates of exclusionary practice and discipline referrals for students of color.  At its worst, data showed that Black students in 2007-08 were 6 times more likely to experience suspension than white students, and that Latinos were 2.5 times more likely to experience suspension than white students.  Last year in 2010-11 the rates of suspension for Blacks decreased to 4 to 1 and for Latinos the gap reversed and Whites were 2 times more likely to receive suspensions than Latinos.  This year so far Black students receive 2 times more referrals than Whites and Whites receive two times more referrals than Latinos.


2. Which groups of students at your school are doing well and in what content area(s) (e.g., reading, writing, math) or behavior(s) (e.g., attendance, discipline)? Which group(s) of students, isolating race, language and special population, are your lowest-performing students and how does their performance compare to other students’ achievement or behaviors in and across subgroups? 
Rigler Student performance declined in all subject areas in the 2010-11 school year. This decline was more pronounced in Math. Rigler’s white students are the only group to show consistent gains in nearly all grades. Black students show the most pronounced gap in achievement and discipline from white students. Two-way Immersion students in the fifth grade performed at higher levels with fewer discipline referrals than the rest of the fifth grade. Fifth grade Two-way Immersion students also exited all but two ELL students from the ESL program. 


3. What causes (your problem(s) of practice) contribute to these outcomes?  Which of these have you identified as your highest leverage points and why?

Some contributing factors are discipline gap, teacher expectation gap (based on race and SES) and teacher turnover. Our highest leverage point is looking at the expectation and discipline gap through a lens of cultural competency, relevance and sensitivity. Another contributing factor is teacher fidelity to core curricular materials and the PBIS framework causing inconsistency in approaches. 
 





[image: MC900434713[1]]Equity Action Plan 
Describe where school staff is along the continuum of the Courageous Conversations process. What steps will the school staff commit to in order to promote racial and achievement equity for all students in the building during the 2011-12 school year.
Move the check to where your school is on the continuum


	Leadership is trained


	Equity team is formed and clear responsibilities are established, e.g.:
-Engage in structured dialogue about race to build racial awareness
-Review data on achievement, gaps and behavior/climate
-Conduct action research on culturally congruent practice

	Equity team engages in an examination of critical race theory, such as Courageous Conversations, examination of practice and assessment of impact 


	Equity team presents nature and outcomes of the work of the equity team to whole staff, and to select parent or community  groups within the school



	Staff engages in work of Equity team (structured dialogue, discussion, racial autobiography, book study, action research)


	Students, families and community are included in equity work, discussion and celebrations

	What steps were taken last year?

	September
	October
	November
	December
	January
	February
	March
	April
	May/June

	Seminar #3
Administrator
Training
	Seminar #4
Administrator
Training
	
	
	Seminar #5
Administrator
Training
	
	Seminar #6
Administrator
Training


	E-Team
Training
2 Days
Met with African American families in 1st meeting
	E-Team 
Training
1 Day

	What will administration and staff do to move along the continuum during the next school year?

	September
	October
	November
	December
	January
	February
	March
	April
	May/June

	
Initial planning for Equity team work and all staff PD










Disaggregate and Review Achievement & Discipline Data

	Review of 4 Agreements

Courageous Conversations Compass

E-team to LEADS training






Disaggregate and Review Achievement & Discipline Data


	Equity Team meets to design and determine PD for staff for year










Disaggregate and Review Achievement & Discipline Data
	Equity Team  meets to plan for first late opening PD, use Teaching for Diversity and Social Justice and Everyday Anti-Racism

Intro to Whole Staff Equity Work, Dec. 14

Disaggregate and Review Achievement & Discipline Data
	Equity Team  meets to plan for late opening PD, use Teaching for Diversity and Social Justice
and Everyday Anti-Racism

Whole Staff Equity Work, Jan 18


Disaggregate and Review Achievement & Discipline Data
	Equity Team LEADS Training 

Equity Team  meets to plan for late opening PD, use Teaching for Diversity and Social Justice
and Everyday Anti-Racism

Whole Staff Equity Work,
Feb 15

Disaggregate and Review Achievement & Discipline Data
	Equity Team LEADS Training

Equity Team  meets to plan for late opening PD, use Teaching for Diversity and Social Justice
and Everyday Anti-Racism

Whole Staff Equity Work,
Mar 21

Disaggregate and Review Achievement & Discipline Data
	Equity Team Reflection

Equity Team  meets to plan for final late opening PD, use Teaching for Diversity and Social Justice
and Everyday Anti-Racism

Whole Staff Equity Work,
Apr 18

Disaggregate and Review Achievement & Discipline Data
	Equity Team
All Staff

Goals for 2012-2013



Whole Staff Equity Work,
May 16






Disaggregate and Review Achievement & Discipline Data

	What data will the school collect to evaluate the impact of the equity plan and actions?


	    PPS Equity Surveys, Safe & Civil School’s Surveys, School Designed Survey, all academic benchmark assessments (OAKS, ELPA, DIBELs, EZCBM) and discipline data as collected through eSIS and SWIS.


	


 

III a,b. Academic Action Plan for Whole School Improvement and Closing the Achievement Gap
	STUDENT ACHIEVEMENT GOAL (SMART GOAL):  MATH: Overall, all students must gain an average of 10% growth in both reading and math as demonstrated by OAKS. Specifically, each grade level team will design an implement a SMART goal that moves their own students to higher achievement in literacy and in math. Many subgroups will need to attain greater than 10% growth in order for the entire school to reach 10% average growth and make AYP. Individual grade level/PLC SMART goals addressing literacy, math and behavior can be provided by request. Eliminate the predictable gap of achievement for students of color.

In general our grade level goals can by summarized as follows:

3rd grade:    
                   Math: increase M/E from 42-60%
4th grade:    
                  Math: increase M/E from 46-60%
5th grade:     
                   Math: increase M/E from 54-72%
6th grade:     
                   Math: increase M/E from 33%-60%
ELL:             
                   Math: increase M/E from 31-51%
SPED:          
                   Math: increase M/E from 21-50%
Black:          
                   Math: increase M/E from 21-50%
Hispanic:    
                   Math: increase M/E from 45-60%


Specific, Measurable, Attainable, Realistic, Timely

	MILESTONE: All third grade students exceed on standardized testing; reading to learn.  Students ready for high school; meeting writing benchmarks.
Schools should be considering all milestones across grade-spans as part of their goal setting. For instance, a K-5 elementary schools should still be considering whether their students are on track to meet 7th grade writing and 8th grade algebra milestones.   

	LEARNER-CENTERED PROBLEM (What are your students struggling to learn or to be able to do?): 
MATH: Students demonstrate weakness in all areas (operations, algebra and data, geometry and measurement) and particularly struggle in number operations, data analysis and algebra.

	PROBLEM OF PRACTICE (What elements of instruction need to be improved in order to address the learner-centered problem?):  
INCONSISTENT: 
USE OF FORMATIVE ASSESSMENTS AND REGULAR DATA ANALYSIS TO CHANGE INSTRUCTION
PROVIDING SPECIFIC, TARGETED INTERVENTIONS THROUGH DIFFERENTIATED TECHNIQUES, MATERIALS AND GROUPINGS
FIDELITY OF IMPLEMENTATION OF CORE PROGRAMS IN LITERACY AND MATH
USE OF SHELTERED INSTRUCTION TECHNIQUES TO ENSURE ACCESS TO ALL LEARNERS
IMPLEMENTATION OF BEHAVIOR MANAGEMENT STRATEGIES WITH FIDELITY; IMPLEMENTING INTERVENTIONS, TRACKING DATA


	Content Area And/Or Insructional Framework:

*2011-12 All schools are required to identify a content area and adopt an instructional framework to guide teacher practice.
2012-13 All schools identify a research-based instructional framework to support content area focus (foci).
PPS supported Instructional Frameworks include Sheltered Instruction, Differentiation, Assessment for Learning, Writing and /or reading across contents areas, Classroom Strategies that Work, and SIM; Safe and Civil Schools, PBIS




III a. Academic Action Plan for Whole School Improvement
	STUDENT ACHIEVEMENT GOAL (SMART GOAL):  READING
Overall, all students must gain an average of 10% growth in both reading and math as demonstrated by OAKS. Specifically, each grade level team will design an implement a SMART goal that moves their own students to higher achievement in literacy and in math. Many subgroups will need to attain greater than 10% growth in order for the entire school to reach 10% average growth and make AYP. Individual grade level/PLC SMART goals addressing literacy, math and behavior can be provided by request. Eliminate the predictable gap of achievement for students of color.
In general our grade level goals can by summarized as follows:

3rd grade:    Reading increase % Exceeds from 23 to 40% and Meets/Exceeds (M/E) from 59% to 75%
4th grade:    Reading increase M/E from 73-80%
5th grade:     Reading: increase M/E from 75% -82%
6th grade:     Reading: increase M/E from 65-80%
SPED:          Reading: increase M/E from 39-55%
ELL:             Reading: increase M/E from 48-60%
Hispanic:    Reading: increase M/E from 60-70%
Black:          Reading: increase M/E from 53-63%


Specific, Measurable, Attainable, Realistic, Timely

	MILESTONE: 
All third grade students exceed on standardized testing; reading to learn.  Students ready for high school; meeting writing benchmarks.

Schools should be considering all milestones across grade-spans as part of their goal setting. For instance, a K-5 elementary schools should still be considering whether their students are on track to meet 7th grade writing and 8th grade algebra milestones.   

	LEARNER-CENTERED PROBLEM (What are your students struggling to learn or to be able to do?):
  READING: Students are not able to demonstrate reading with fluency, accuracy and with comprehension; they do not have sufficient vocabulary to make accurate interpretations of text or examine text structure.


	PROBLEM OF PRACTICE (What elements of instruction need to be improved in order to address the learner-centered problem?):       
INCONSISTENT: 
USE OF FORMATIVE ASSESSMENTS AND REGULAR DATA ANALYSIS TO CHANGE INSTRUCTION
PROVIDING SPECIFIC, TARGETED INTERVENTIONS THROUGH DIFFERENTIATED TECHNIQUES, MATERIALS AND GROUPINGS
FIDELITY OF IMPLEMENTATION OF CORE PROGRAMS IN LITERACY AND MATH
USE OF SHELTERED INSTRUCTION TECHNIQUES TO ENSURE ACCESS TO ALL LEARNERS
IMPLEMENTATION OF BEHAVIOR MANAGEMENT STRATEGIES WITH FIDELITY; IMPLEMENTING INTERVENTIONS, TRACKING DATA


	Content Area And/Or Insructional Framework:

*2011-12 All schools are required to identify a content area and adopt an instructional framework to guide teacher practice.
2012-13 All schools identify a research-based instructional framework to support content area focus (foci).
PPS supported Instructional Frameworks include Sheltered Instruction, Differentiation, Assessment for Learning, Writing and /or reading across contents areas, Classroom Strategies that Work, and SIM; Safe and Civil Schools, PBIS




	IMPLEMENTATION STEPS FOR STAFF
	PERSON RESPONSIBLE
	TIMELINE
	EVIDENCE OF IMPLEMENTATION 
	ASSESS PROGRESS

	What administration and staff is going to do to address the Problem of Practice. 
Include specific instructional strategies tied to your problem of practice.
	Who will provide the professional development to support the implementation steps?
Who will provide the oversight for implementation and evaluation of the instructional strategy? 
	When will this implementation happen?  (Provide  start and end dates)
When will you expect to see results?
	What visual and physical evidence (e.g., classroom learning walks, grade level discussions, lesson plan review)  will administration  and staff use to determine the level of strategy implementation?

	What will students know or be able to do as a result of this strategy implementation?  List specific assessments, assignments and other indicators of student success (formative and summative).
What results do you expect to see if the action plan  is fully implemented

	Fidelity of implementation:
Reading Street/Calle de la Lectura

Regular formative assessments and data interpretation
	· Staff
· Admin for oversight
· SIS for coaching, assisting with data interpretation, planning and instructional techiniques 
· PLCs for collective planning, instructional groupings and assessments
	All year

Daily use of adopted curriculum and calendar for pacing

Weekly PLC meetings with monthly focus of literacy data

see assessment calendar
	· Anthologies in use
· Focus wall in place
· Evidence of small group instruction based on need
· Enhancements in use
· Evidence of interactive read-alouds, poem of the week, differentiated materials used
· Content and language objectives posted and discussed with every lesson
· Regular formative assessment takes place; data interpretation is meaningful and drives changes in instruction
	Students will demonstrate steady gains in reading skills – specifically in comprehension, fluency, interpretation and vocabulary.  Gains will be measured through regular progress monitoring using a variety formative assessments and instructional groupings and techniques will be adjusted accordingly.

	Fidelity of implementation:
Bridges to Mathematics K-5
CMP 6th gr.

Regular formative assessments and data interpretation
	· Staff
· Admin for oversight
· Math instructional specialist for coaching, assisting with data interpretation, planning and instructional techiniques 
· PLCs for collective planning, instructional groupings and assessments
	All year – 

Daily use of adopted curriculum and calendar for pacing

Weekly PLC meetings with monthly focus of math data

see assessment calendar
	· Bridges and CMP materials in use
· Number Corner in place and used daily
· Evidence of direct instruction and students working in small heterogenous groups
· Regular formative assessment takes place; data interpretation is meaningful and drives changes in instruction
· Content and language objectives posted and discussed with every lesson
	Students will demonstrate steady gains in math skills, specifically in number operations, data interpretation and algebraic thinking.  Gains will be measured through regular progress monitoring using a variety formative assessments and instructional groupings and techniques will be adjusted accordingly

	Implementation of appropriate targeted interventions/teaching techniques for tier 2 and 3 students
	Teachers
Coaches
Admin 
	All year

Daily double dosing sessions for all students – this could be to provide intervention or acceleration
	· For tier 3 students grades 4-6 in reading: Core replacement using Language!
· For Tier 3 students grades 1-3 in reading: Horizons
· For Tier 3 K students: ERI
· For tier 2 students all grades: differentiated, flexible instructional groups determined by progress monitoring; taught by classroom teacher, using Scott Foresman materials, enhancements, Rewards (4.5) as a DOUBLE DOSE
· For tier 2-3 students in math: double dose required to develop skills fluency and accuracy.  No replacement core avalable at this time
	See above

	Consistently implement the Sheltered Instruction techniques identified for mastery this year: 
· clearly articulated content and language objectives
· building background
· student interaction
	All staff
Admin for walk trhough and using SIOP observation checklist to provide feedback

	All year

Weekly walk-thoughs with admin using the SIOP observation forms

Admin walkthroughs with other admin colleagues to practice observing SI practices

Regular feedback to teachers
	· Language and content objectives posted in kid-friendly language, evidence of objectives clearly stated with students at the beginning and end of every lesson
· Evidence of vocabulary development – charts, pictures, media
· Evidence of students speaking with one another to practice language and further comprehension of topics/content
	See above
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III c. Academic Action Plan (Optional)
	STUDENT ACHIEVEMENT/SCHOOL CLIMATE OR BEHAVIOR GOAL (SMART GOAL):       

RATES OF REFERRALS AND EXCLSUIONARY DISCIPLINE PRACTICES FOR STUDENTS OF COLOR WILL DECREASE; RATES FOR ALL STUDENTS WILL BE EQUAL.  BEHAVIOR AND DISCIPLINE DIRECTLY AFFECTS ACHIEVEMENT OUTCOMES FOR ALL STUDENTS.

Specific, Measurable, Attainable, Realistic, Timely

	MILESTONE: 
STUDENTS WILL ENTER HIGH SCHOOL ON TRACK TO GRADUATE AND WILL GRADUATE WITHIN FOUR YEARS
Schools should be considering all milestones across grade-spans as part of their goal setting. For instance, a K-5 elementary schools should still be considering whether their students are on track to meet 7th grade writing and 8th grade algebra milestones

	LEARNER-CENTERED PROBLEM (What are your students struggling to learn or to be able to do?):
  Students struggle to maintain focus and limit disruptions in class; students struggle to solve conflict peacefully; students struggle to “code switch” and use the language and behavior expected of them in a school environment to the extent that it impacts student achievement across settings. Students of color underperform – there is a 30% gap between Black/White students and a 20-25% gap for Latino/White students.

	PROBLEM OF PRACTICE (What elements of instruction need to be improved in order to address the learner-centered problem?):  
Behavior that affects learning:
[bookmark: Text50]Teachers and staff do not explicitly teach the “language of school” so that students clearly know and understand behavioral expectations. Systems for management and discipline of students is inconsistent from room to room, teacher to teacher, grade to grade. Teachers do not consistently develop explicit systems and teach expectations for all activities or time periods throughout the day and take the time to re-teach these when necessary. There appears to be a general lack of knowledge in our school as to how to be more culturally responsive to our students of color. There is an absence of a school-wide behavior support management plan, and the school staff does not consistently teach, practice, review, and reinforce clear expectations regarding expectations, nor do they consistently and frequently recognize students for successfully adhering to expectations.     
Academic needs for students of color: 
see above section


	Content Area And/Or Insructional Framework:

*2011-12 All schools are required to identify a content area and adopt an instructional framework to guide teacher practice.
2012-13 All schools identify a research-based instructional framework to support content area focus (foci).
PPS supported Instructional Frameworks include Sheltered Instruction, Differentiation, Assessment for Learning, Writing and /or reading across contents areas, Classroom Strategies that Work, and SIM; Safe and Civil Schools, PBIS



	IMPLEMENTATION STEPS FOR STAFF
	PERSON RESPONSIBLE
	TIMELINE
	EVIDENCE OF IMPLEMENTATION 
	ASSESS PROGRESS

	What administration and staff is going to do to address the Problem of Practice. 
Include specific instructional strategies tied to your problem of practice.
	Who will provide the professional development to support the implementation steps?
Who will provide the oversight for implementation and evaluation of the instructional strategy? 
	When will this implementation happen?  (Provide  start and end dates)
When will you expect to see results?
	What visual and physical evidence (e.g., classroom learning walks, grade level discussions, lesson plan review)  will administration  and staff use to determine the level of strategy implementation?

	What will students know or be able to do as a result of this strategy implementation?  List specific assessments, assignments and other indicators of student success (formative and summative).
What results do you expect to see if the action plan  is fully implemented

	Staff builds strong and caring classroom communities

Staff explicitly teach the “language of school” and how it may be different from other venues such as home, school, park, team

Staff implement CHAMPs and other evidenced based classroom management system – in every room, every grade, every time so the “language of school” is consistent and predictable wherever a student goes

Staff actively teach and promote conflict resolution skills throughout each day

Staff will refer students to Restorative Justice for resolution of larger issues where harm was caused.
	All staff

SMS

SIS and other coaches

Admin
	Montly PBIS meetings with PLCs with focus on behavior data

Montly PBIS meeting with Leadership Cabinet

Monthly PBIS PD for all staff

Equity training begins for all staff in January 2012
	CHAMPs posters and visuals evident in classrooms

PBS posters evident trhoughout school

Voice level posters in use

Evidence of teacher using CHAMPs/MAC before students begin work or transistions

Evidence of problem solving/conflict resolution techinques taught and student use

Community circles conducted daily in every classroom


	50% reduction of Black student referrals/discipline incidents

All students will know and understand “language of school” and related expectations for behavior

All students will know how to manage themselves in the classroom and will follow CHAMPs/MAC expectations

Teachers will consistently implement interventions
Teacher will consistently collect data on behavior interventions and which worked

Teachers will actively form partnerships with families to support students’ behavior



IV. Parent and Family Involvement Plan

In accordance with PPS policy directive 7.10.041-AD on Parental and Family Involvement in Support of Academic Achievement:

x	Our plan for family involvement will be reviewed at least annually by a representative group of parents and community members, including families from under-represented groups such as parents of students with disabilities, migrant-eligible families and language minority families.  
	Review Date(s): September 2011



	To be reviewed by:
	Rigler K-8 Staff
	
	Leadership Team

	   (Groups)
	Site Council
	
	PTA

	
	Equity Team
	
	Leadership Cabinet



x	Meetings to discuss family and parent involvement will be held in accessible meeting rooms and will be advertised broadly in a variety of formats and languages as needed to accommodate our families. 

	To be translated:
	     
	By:
	Sandra Reyes
	Into:
	Spanish

	   (Documents)
	SIP
	(Name)
	Fernando Madrid
	(Language)
	Spanish

	
	ESL Documents
	
	Hashim Fai
	
	Somali

	
	TAG Documents
	
	ESL 
	
	Vietnamese



X        Key communications regarding our academic program, School Improvement Plan, and student achievement will be provided in all major languages of our school to the extent possible.

x	We will have strategies for assisting parents in understanding our program and how to help their children achieve.

X 	A meeting will be held with parents of TAG students explaining the services that their students are receiving include     
          ing how and when students can access accelerated curriculum options within your school. 
Date of meeting: October 2011

X 	A meeting will be held with parents of ESL students to explain the services that their students are receiving and how to access interpretation and translation services.  Date of meeting:  9/21/2011


FAMILY ENGAGEMENT ACTION PLAN: Types of Family Engagement, based on the work of Joyce Epstein are: (1) Parenting or assisting families with child-rearing skills that support children as students, (2) Communicating with families about school programs and student progress, (3) Volunteering including recruiting, training and scheduling families as volunteers, (4) Learning at Home or helping families with learning/curriculum related activities that can be done at home, (5) Decision-making like parent advisory groups or advocacy, and (6) Collaborating with the Community to provide resources and services to families or to provide services back to the community.


Schedule of family and community involvement activities to support goals.
	ACTIVITIES
	RATIONALE
	TYPE
(1-6)
	DATE
	GRADE LEVEL/ TARGET AUDIENCE
	LEAD PERSON AND 
SUPPORTS

	III a. Student Achievement Goal for Whole School Improvement:       

	Site Council Meetings
	[bookmark: Text153]     
	1,2,4,6
	Every 4th Wednesday @ 5:00 p.m.
	K-8
	Kristie Cunin
TJ Fuller

	PTA Meetings
	[bookmark: Text160]     
	1,2,3, 4, 6
	Every 2nd Tuesday @ 5:30 p.m.
	K-8
	Kristie Cunin
PTA Leadership

	
	[bookmark: Text167]     
	
	[bookmark: Text169]     
	[bookmark: Text170]     
	[bookmark: Text171]     

	III b. Student Achievement Goal for Closing Achievement Gaps:       

	Fall Parent/Student Conferences
	Teachers will have opportunity to share student progress with parents/students in November
	1,2,3,4
	November 2011
	K-8
	Principal and Staff

	ESL Parent Meeting
	Annual ESL Parent Meeting to be held in September 2011
	1,2,3,4
	September 2011
	K-8
	Principal and ESL Staff

	TAG Parent Meeting
	Annual Madison Cluster TAG meeting to be held in October 2011
	1,2,3,4
	October 2011
	K-8
	Principal and TAG Coordinator

	III c. Student Achievement/School Climate or Behavior Goal (Optional):       

	PBIS Implementation
	To create a common language, expectations, supports, consequences, and rewards for all students
	2, 3, 5, 6
	Yearlong
	K-8
	SMS, Restorative Justice Coach, Principal, Assistant Principal

	African-American Family Meetings
	To improve relations, parent involvement, advocacy, climate, and culture with parents and families
	1, 2, 3, 4, 5, 6
	Monthly
	K-8
	Principal, Assistant Principal, RJ Coach, Parent Leaders, Teachers

	Somali & Spanish Parent Group Meetings
	To improve relations, parent involvement, advocacy, climate, and culture with parents and families
	1, 2, 3, 4, 5, 6
	Monthly
	K-8
	Principal, Assistant Principal, RJ Coach, Parent Leaders, Teachers

	Determine future of Rigler School
	The entire community in invited to dialogue about what we want for our students and to design a solution that fits our needs
	2,5,6
	Nov 2, 2011 –Dec 2011
	
	All staff, PPS reps, community members, students and families




V. Professional Development Plan

Please describe briefly how school meeting time will be organized for the year. 
See attached calendars for PD and PLCs




VI. ADDITIONAL TITLE I SCHOOLWIDE PLAN COMPONENTS

	A. STAFF 

	What number of classes are being taught by teachers who are not Highly Qualified as defined by No Child Left Behind?
	0

	What number of teachers in the building have three or fewer years of experience in the profession?
	6

	What building based supports are in place for teachers new to the profession?
	Mentoring, weekly PLC’s, workshops in: ELD, literacy, restorative justice, behavior management, coaching in literacy, behavior mgmt., math, ELD, sheltered instruction, weekly PD in all of the above, training for equity and cultural responsiveness



Portland Public Schools ensures that highly qualified teachers are recruited and retained through networking with local universities, colleges and alumni associations, the Oregon Professional Educator Fair, and through postings on various websites.  Staffing specialists from the district’s Human Resources Department are assigned to work with schools in order to ensure that staff are highly qualified for their assignment(s), or to assist in the development of a highly qualified plan. Teachers are supported in this process through tuition reimbursement for coursework and professional development funds to cover the cost of subject area assessments. Our school works closely with the district to provide the best possible instruction for our students. 

· |_|	Because our school receives Title I, Part A funding, we will hold an annual meeting where parents will:

1.) learn about our Title I services, 
2.) assist in the review of the Title I Parent-School Compact, and 
3.) advise the school on uses for family involvement funds that would best serve their needs.

This meeting will be communicated to and open for all Title I-eligible families.

	Annual Meeting Date: 9/21/11 (may correspond with another scheduled meeting)

	B. TRANSITION PLAN

	
	
	
	

	LEVEL
	STRATEGIES
	RESPONSIBLE PERSON/TEAM
	KEY DATES
	Costs/
Sources

	Preschool to Kindergarten


	Active outreach to families including: round-up and immersion meetings (3 times), pot luck and open house, extended opportunities for registration, home visits and lots of advertising
	Kinder and admin team, N. Hauth support
	Beginning of March 2012
	Approx $500 – title I

	Elementary to middle
(Grade 5-Grade 6)

	[bookmark: Text176]     
	[bookmark: Text177]     
	[bookmark: Text178]     
	

	Middle to high school
(Grade 8 – Grade 9)

	[bookmark: Text179]     
	[bookmark: Text180]     
	[bookmark: Text181]     
	

	Students with disabilities


	All IEP meetings held within guidelines of federal, state and district mandates.  Frequent communication between all IEP team members. 
	SpEd and GenEd staff, admin, families
	As dictated by IEPs
	

	Students receiving ESL services

	Annual parent meeting and additional information at conferences; letters and documents to home explaining program and assessments; meetings with families as needed to discuss individual students
	[bookmark: Text186]     
	Fall 2011 and as needed
	

	TAG-identified students


	Annual parent meeting and additional information at conferences; letters and documents to home explaining program and assessments; meetings with families as needed to discuss individual students.  Testing of all second grade students for eligibility, school wide TAG plan to support needs of students.
	[bookmark: Text191]     
	Fall 2011 and as needed
	






	C. IMPLEMENTATION STEP, PROFESSIONAL DEVELOPMENT OR PARENT ENGAGEMENT STRATEGY
	FUNDING SOURCE (DISTRICT, CONSOLIDATED, TITLE I OR OTHER GRANT, PARTNERSHIP)
What are your funding sources? What district-level support for professional development (coaching, materials and visitations) will you access? What other partnerships and supports does the school benefit from and how do they align to school improvement objectives?
	DESCRIPTION
How will you align your resources to accomplish your goal?

	GOAL
Reference goals by section number (III a., III b. or III c.).
	ESTIMATED COST (UNLESS IN-KIND)
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