[image: image6.png]


[image: image7.png]






	2011-2012 School Improvement Plan


SCHOOL: East-West Sylvan
PRINCIPAL: Cate Boyce
REGIONAL ADMINISTRATOR: Sascha Perrins
	SITE COUNCIL TEAM MEMBERS

	Name
	Signature
	Position

	Cate Boyce
	
	Principal

	Jonathan Jeans
	
	AP

	Louise Currin
	
	[image: image8.wmf]Secretary

	Susan Himelhoch
	
	Teacher

	Barbara Sandhorst
	
	Counselor

	Jill Bailey
	
	AP

	Gayle VanLehman
	
	Teacher

	Adrienne Johnson
	
	Teacher

	Nancy Erfle
	
	Parent

	Elizabeth Naciri
	
	Parent

	April Lutz
	
	Parent

	Gail Bolte
	
	Parent

	     
	
	     


	SIP DATA TEAM MEMBERS (If applicable)

	Name
	Position

	     
	     


I. Organization for Collaborative Work
1. How have team members been prepared for the work of the Data Team? Describe how members were selected, the experiences and perspectives they bring and training they have had individually or as a group to prepare them for the examination of data, racial equity and special populations in the building.
All staff members are trained annually on the Data Wise process and use the examination of data as a part of the Cycle of Inquiry. In addition, staff members and site council members are on the data team, so we are sure to get multiple perspectives. The training is imbedded into staff professional development and PLC work throughout the school year for staff.  We retrain our PLC facilitators each year, so they can facilitate the Datawise process. All staff review OAKs data. Additional data is provided and reviewed by smaller PLC teams or committees.  Other examples of data that teams examine include behavioral, attendance, school climate surveys and content specific formative assessment data. Often PLC teams will create an assignment to gather specific information about students. As available, data is disaggregated into subgroups including race and special populations. Site council is trained to analyze data using the Data Wise process as well.
2. How is communication between the team and stakeholder groups (teachers, classified staff, parents and community members) structured and supported? This can be described through narrative or demonstrated through the school calendar (attach). 
Communication between school teams and stakeholder groups occur through a variety of venues such as weekly staff meetings, monthly professional development activities, monthly PLC work, Parent nights-such as TAG and ELL, Site Council meetings and PTA meetings.  We send out “The Weekly Update” to families and staff and the Weekly Bulletin to staff members via listserve. We will write a one-page summary of the School Improvement Plan and send that along with the SIP to staff and families. Our final SIP will be posted on the East-West Sylvan Webpage.
3. What diverse views and multiple perspectives are present in your school community? How are these reflected in and embraced by the work and recommendations of the Data Team?

Our student community is 8.5% Asian, 3.1% black, 7.8% Hispanic, .5% Native American, 76% white and 3.8% mixed race. Our staff is 4% Asian, 4% black, 4% Hispanic, 0% Native American 86% white and 2% mixed race. Our ESL population is small, but varied, representing ten different cultures. As we begin our equity work this year, we have been intentional about including multiple perspectives on our Equity Team. We are weaving all of our professional development together under the theme of differentiation, where we focus on knowing our individual students and how to meet them where they are in their learning. Because we have a small population of students of color, one recommendation that we implemented from last year was to group our students of color together in classes with teachers and students who look like them. We do this to the extent possible.
II. Data Interpretation Leading to Areas for Improvement
1. Looking at all the assessment data available at your school (more than just OAKS data), what do you know about your student achievement results? What trends are evident within the academic year and as students progress through grade-levels.  How has the program served groups of students over time? 
If we view our data with the percent that meet and exceed, we consistently perform well on OAKs tests. Our percentages hover between 94 to 97 percent for reading, math and science. Over the past three years, the seventh grade writing test has varied from 82% to 70% to 87% meeting and exceeding. 

When we disaggregate our data (meets and exceeds) by race, this is the range over the last three years:
	
	Reading
	Math

	African American (n=18)
	82% - 94%
	55% - 81%

	Asian/Pacific Islanders (n=62)
	96% - 98%
	97%

	Hispanic (n=63)
	84% - 92%
	86% -98%

	Multi-Ethnic (n=30)
	90 %– 100%
	90% – 96%

	White (n=638)
	96 % - 98%
	96% - 98%


In the data above, there has not been a trend (downwards or upwards) over the three years in any part of the data. The performance gap between African American and white students in math is the greatest (17-31%). Another gap is in reading between white students and black and brown (African American and Hispanic) students (6 –14%).
	
	Reading
	Math

	Limited English (n=17)
	56-62%
	59 – 100%

	Special Education (n=62)
	70 – 80%
	67 -83%

	Talented and Gifted (n=136)
	100%
	100%

	F/R Meal Eligible (n=92)
	80 – 90%
	73 – 90%


In the data above, there has not been a trend (upwards or downwards) over the three years in any part of the data. The performance gap between Limited English students and the whole school is the greatest, followed by Special Ed students and F/R Meal Eligible students. There is one exception to this, in 2010, all Limited English students met or exceeded on the OAKs math test.

This data gives us clues to our effectiveness with students, but we need to turn our focus to the amount of growth students are making each year, rather than just the percent that meets and exceeds. When we do this, we get a slightly different picture.
To look at growth data, we use the “Mean Test Score Gains by Prior Benchmark Status”. In order to get more students on track for high school readiness, we need all students to show growth. We want our kids who are behind (below ‘meets’) to show more than one years’ growth, while moving all of our other students as well. We only have this data for reading and math. In all grade levels and both content areas, almost all students who are below benchmark make greater growth than students who are at benchmark. Please see table below.
2010-2011 Mean Test Score Gains by Prior Benchmark Status (all groups)
	
	Reading
	Math

	
	Not Meets Mean Growth
	Meets or Exceeds Mean Growth
	Not Meets Mean Growth
	Meets or Exceeds Mean Growth

	6th grade
	8.5 (n=12)
	5.0 (n=205)
	10.1 (n=13)
	7.8 (n=205)

	7th grade
	11.84 (n=12)
	6.36 (n=255)
	21.3 (n=7)
	6.6 (n=259)

	8th grade
	3.6 (n=9)
	.6 (n=248)
	0 (n=1)
	3.5 (n=256)


In the table below, you will see growth in both F/R and Not F/R meal status. You will note that in reading F/R eligible students show more growth. In Math, F/R eligible students make greater gains in seventh grade, but F/R eligible students show slightly less growth in sixth and eighth grade.
2010-2011 Mean Test Score Gains by Prior Benchmark Status (Meal Eligibility Status)

	
	Reading
	Math

	
	 F/R Meal Eligible
	Not F/R Meal Eligible
	F/R Meal Eligible
	Not F/R Meal Eligible

	6th grade
	6.0 (n=28)
	5.1 (n=189)
	7.3 (n=29)
	8.0 (n=189)

	7th grade
	7.6 (n=18)
	6.5 (n=249)
	10.5 (n=17)
	6.7 (n=249)

	8th grade
	1.3 (n=26)
	-.1 (n=231)
	3.1(n=26)
	3.5 (n=231)


In the table below, the data has been disaggregated by ethnicity/race.  I will compare each sub-groups’ growth to white students’ growth. 
2010-2011 Mean Test Score Gains by Prior Benchmark Status (Ethnicity)

	
	6th Grade
	7th Grade
	8th Grade

	
	Reading
	Math
	Reading
	Math
	Reading
	Math

	African American
	5.0 (n=6)
	4.0
	6.0 (n=6)
	8.7
	*(n=0)
	*

	Native American
	*(n=1)
	*
	* (n=1)
	*
	*(n=1)
	*

	Asian
	7.7 (n=19)
	12.2
	8.3 (n=17)
	8.5
	0.5 (n=17)
	1.9

	Hispanic
	6.7 (n=16)
	10.6
	7.2 (n=13)
	10.2
	0.3 (n=24)
	3.0

	Multi-Ethnic
	4.7 (n=9)
	7.0
	*(n=0)
	*
	-1.7(n=11)
	1.5

	Pacific Islanders
	*(n=1)
	*
	*(n=5)
	*
	*(n=1)
	*

	White
	4.8 (n=166)
	7.5
	6.5 (n=224)
	6.6
	0.0 (n=203)
	3.7


· African American students show greater growth in 6th grade reading and less growth in 7th grade reading than their white counterparts. African American students show greater growth 7th grade math and less growth in 6th grade math than their white counterparts. The differences in growth rate range from -3.5 (6th grade math) to +2.1 (7th grade math).

· Our Asian students show greater growth than our white students in reading and math in 6th and 7th grade and in reading in 8th grade, while demonstrating less growth in 8th grade in math. The differences range from -1.8 (8th grade math) to +4.7 (6th grade math).

· Hispanic students show greater growth than our white students in reading and math in 6th and 7th grade and in reading in 8th grade, while demonstrating less growth in 8th grade in math. The differences range from -0.7 (8th grade math) to +3.6 (7th grade math).

· Our multi-ethnic students show less growth in every category and grade than our white students. The differences range from -2.2 (6th grade reading) to +-0.1 (7th grade math).

Several trends emerge when looking at this data. One noticeable trend is that student are making little to no growth in 8th grade reading. This trend cuts across all subgroups. 8th graders make less growth in 8th grade math than other grades. In order to close the achievement gap between our black and brown students and white students, we need support them to greater gains each year.
2. Which groups of students at your school are doing well and in what content area(s) (e.g., reading, writing, math) or behavior(s) (e.g., attendance, discipline)? Which group(s) of students, isolating race, language and special population, are your lowest-performing students and how does their performance compare to other students’ achievement or behaviors in and across subgroups? See above for Oaks data.
The next three tables show how our school is doing based on the milestones.
Percent of students Taking and Passing Algebra in 8th grade 2010- 2011
	
	African American
	Asian
	Hispanic
	White
	Multi-Ethnic
	All 

Ethnicities
	Largest Gap

	Year
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11

	West Sylvan
	29%
	*
	86%
	95%
	71%
	56%
	77%
	88%
	82%
	92%
	75%
	85%
	48%
	32%

	Distict
	35%
	42%
	71%
	77%
	40%
	47%
	61%
	71%
	53%
	79%
	57%
	64%
	26%
	29%


While we are increasing the total percent of students taking and passing Algebra by the end of eighth grade, we are not doing the same with our African Americans and Hispanic populations. Last year, we outperformed the district with 85% of our students taking and passing algebra compared to the district’s 64%.
    Percent of students Taking and Meeting and Exceeding on the 7th grade Writing Assessment 2010-2011
	
	African American
	Asian
	Hispanic
	White
	Multi-Ethnic
	All 

Ethnicities
	Largest Gap

	Year
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11

	West Sylvan
	*
	89%
	70%
	>95%
	38%
	87%
	74%
	85%
	73%
	>95%
	70%
	87%
	36%
	-11%

	District
	30%
	41%
	50%
	69%
	34%
	46%
	63%
	70%
	58%
	65%
	52%
	64%
	33%
	29%


We are not only increasing the total percent of our students meeting and exceeding on the 7th grade writing assessment, we have closed the achievement gap. Last year, all non-white sub groups outperformed our white students. Last year, we outperformed the district with 87% meeting and exceeding on the state writing assessment compared to the district’s 64%
 Our attendance rate for 6th, 7th and 8th grade in 2010-2011 was 94.7%, which is slightly lower than the previous year, which was 95.1%   according to the AYP reports. You can see in the table below that we outperform or equal the district in 7th grade in every attendance category. Attending school regularly is an important piece of the puzzle when it comes to improving student success. 
Attendance rate by percent of 7th grade students in 2011-2011
	
	African American
	Asian
	Hispanic
	White
	Multi-Ethnic
	All 

Ethnicities
	Largest Gap

	Year
	08-09
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11
	09-10
	10-11

	West Sylvan
	78%
	89%
	90%
	96%
	100%
	87%
	90%
	91%
	100%
	83%
	91%
	91%
	4%
	4%

	District
	78%
	83%
	90%
	96%
	83%
	82%
	84%
	87%
	58%
	65%
	85%
	88%
	33%
	23%


Discipline data: 

In 2010-2011, we suspended 39 students. 25% of the suspensions were students of color, which is proportional to our 24% non-white students enrolled at our school. 
3. What causes (your problem(s) of practice) contribute to these outcomes?  Which of these have you identified as your highest leverage points and why?
When reviewing student data and specifically looking at subgroups of students we find that we are making progress toward closing the achievement gap. Yet, based on exploring our practice in meeting the needs of all students we have turned our attention to differentiating our instruction to specifically target all of our students. If we differentiate by knowing and assessing each of our students, we will be able to show growth for all students and all student groups. Through differentiating instruction, SIOP and our equity work, teachers will include strategies that support all students with their unique learning needs.
[image: image9.wmf]Equity Action Plan 
Describe where school staff is along the continuum of the Courageous Conversations process. What steps will the school staff commit to in order to promote racial and achievement equity for all students in the building during the 2011-12 school year.

	Leadership is trained


	Equity team is formed and clear responsibilities are established, e.g.:

-Engage in structured dialogue about race to build racial awareness

-Review data on achievement, gaps and behavior/climate

-Conduct action research on culturally congruent practice

	Equity team engages in an examination of critical race theory, such as Courageous Conversations, examination of practice and assessment of impact 


	Equity team presents nature and outcomes of the work of the equity team to whole staff, and to select parent or community  groups within the school

	Staff engages in work of Equity team (structured dialogue, discussion, racial autobiography, book study, action research)


	Students, families and community are included in equity work, discussion and celebrations

	What steps were taken last year?

Administration finished Courageous Conversations. E-Team selected and attended Beyond Diversity and E-Team seminar #1.

	September
	October
	November
	December
	January
	February
	March
	April
	May/June

	9/14/10 Leadership Seminar 3
	10/2/10
LEADS 

seminar 4
	
	
	1/11/11
“PASS”

Seminar
	
	3/16/11
LEADS

Seminar 6
	4/21& 22
Beyond Diversity w/

E-Team
	5/3/11
E-Team Seminar 1

	What will administration and staff do to move along the continuum during the next school year?
The E-Team will meet monthly to plan staff meetings and begin implementing in January. We will have five staff meetings focused on equity between January and May. There is a school-wide focus of Respect/Community and Kindness where all staff present ideas to students about anti-bullying, equity and multiple perspectives.

	September
	October
	November
	December
	January
	February
	March
	April
	May/June

	9/19/11

	10/5/11
E-team seminar
10/3/11 & 10/31/11 E-team meetings
	
	12/5/11

2 hour planning meeting
	1/9/11 
Staff Meeting

1/25/11

E-team seminar
	2/6/11
Staff Meeting

2/29/11

E-team seminar
	3/19/11
Staff Meeting
	4/2/11
Staff Meeting
	5/14/11
Staff Meeting

	What data will the school collect to evaluate the impact of the equity plan and actions?

Disaggregated achievement and grade data, anecdotal data, written responses from teachers, school climate surveys from students.


III a. Academic Action Plan for Whole School Improvement
	STUDENT ACHIEVEMENT GOAL (SMART GOAL): 
 All students will show one year of growth in math, writing and reading for the 2011-2012 school year. 
Specific, Measurable, Attainable, Realistic, Timely

	MILESTONE: 
Taking and passing Algebra, meeting or exceeding on the writing state assessment, ready for high schoool at the end of 8th grade.
Schools should be considering all milestones across grade-spans as part of their goal setting. For instance, a K-5 elementary schools should still be considering whether their students are on track to meet 7th grade writing and 8th grade algebra milestones.   

	LEARNER-CENTERED PROBLEM (What are your students struggling to learn or to be able to do?):
 Not all of our students are showing gains in core-content areas (math, reading, writing) as measured by growth on the OAKs Assessments.

	PROBLEM OF PRACTICE (What elements of instruction need to be improved in order to address the learner-centered problem?): 
Some, but not all, teachers are addressing the unique learning needs of students (differentiation), as measured by growth shown on state assessments. 


	Content Area And/Or Insructional Framework:

Our focus this year is on differentiation across all content areas. Our mentor text is leading and Managing a Differentiated Classroom by Tomlinson and Imbeau. Both the Equity work and SIOP training merge with differentiation to support every student.
*2011-12 All schools are required to identify a content area and adopt an instructional framework to guide teacher practice.

2012-13 All schools identify a research-based instructional framework to support content area focus (foci).

PPS supported Instructional Frameworks include Sheltered Instruction, Differentiation, Assessment for Learning, Writing and /or reading across contents areas, Classroom Strategies that Work, and SIM; Safe and Civil Schools, PBIS


	Implementation Steps for Staff
	PERSON RESPONSIBLE
	timeline
	eVIDENCE of Implementation 
	ASSESS PROGRESS

	What administration and staff is going to do to address the Problem of Practice. 

Include specific instructional strategies tied to your problem of practice.
	Who will provide the professional development to support the implementation steps?

Who will provide the oversight for implementation and evaluation of the instructional strategy? 
	When will this implementation happen?  (Provide  start and end dates)

When will you expect to see results?
	What visual and physical evidence (e.g., classroom learning walks, grade level discussions, lesson plan review)  will administration  and staff use to determine the level of strategy implementation?

	What will students know or be able to do as a result of this strategy implementation?  List specific assessments, assignments and other indicators of student success (formative and summative).
What results do you expect to see if the action plan  is fully implemented

	Using the book ”Leading and Managing a Differentiated Classroom”, teachers will participate in monthly professinal development opportunities that include differentiation of instructional strategies within their classrooms that address differences in learning as well as race, gender, social class, sexual orientation and diversity in background experience with content matter.
	School administrators in collaboration with our professional development committee . 
	August 2011-June 2012
	Teachers will show evidence of implementation during staff PD presentations, lesson plan reviews, teacher lesson plans that include stratiegies of differentiation; instructional observations by administrators and peers; reflective writing that considers the effectivness of differentiation.
	Teachers will create formal and informal formative assessments aligned with lesson planning. Through content teams and/or PLCs, teachers will review classroom data in addition to reviewing school-wide assessment results.  Through these indicators, teachers will determine the effectiveness of their differentiation techniques based on student progress.
Teachers use Data wise cycle of inquiry to reflect on and revise regularly.


III b. Academic Action Plan for Closing Achievement Gaps
	STUDENT ACHIEVEMENT GOAL (SMART GOAL):  Student sub-groups who are not meeting benchmark or just meeting in core-content areas will show an annual growth of 1.5 to 2 years in core-content. Last year, 85% of our students took and received credit for Algebra. We are supporting the students who aren’t in Algebra in middle school, so they are ready to be successful in Algebra in high school.
Specific, Measurable, Attainable, Realistic, Timely

	MILESTONE:

 Ready for High School. In order to get all of our students ready for high school, we need to accelerate the learning of students who are behind, while we continue to support growth for our on-track students.
Schools should be considering all milestones across grade-spans as part of their goal setting. For instance, a K-5 elementary schools should still be considering whether their students are on track to meet 7th grade writing and 8th grade algebra milestones

	LEARNER-CENTERED PROBLEM (What are your students struggling to learn or to be able to do?):

Some of our sub-groups are not showing as much growth as our general population at some grade levels and in some content areas, as measured by Oaks tests.

	PROBLEM OF PRACTICE (What elements of instruction need to be improved in order to address the learner-centered problem?):  
Some staff members don’t recognize the multiple perspectives that our students and families come to us with. We must utilize differentiation strategies in all classrooms so that every student in every classroom can show growth.


	Content Area And/Or Insructional Framework:

Engage staff in Courageous Conversations about Race. Staff will be trained in using SIOP strategies and differentiation.
*2011-12 All schools are required to identify a content area and adopt an instructional framework to guide teacher practice.

2012-13 All schools identify a research-based instructional framework to support content area focus (foci).

PPS supported Instructional Frameworks include Sheltered Instruction, Differentiation, Assessment for Learning, Writing and /or reading across contents areas, Classroom Strategies that Work, and SIM; Safe and Civil Schools, PBIS


	IMPLEMENTATIONS STEPS FOR STAFF
	PERSON(S) RESPONSIBLE
	TIMELINE
	EVIDENCE OF IMPLEMENTATION
	ASSESS PROGRESS

	.

What administration and staff is going to do to address the Problem of Practice. 

Include specific instructional strategies tied to your problem of practice.
	Who will provide the professional development to support the implementation steps?

Who will provide the oversight for implementation and evaluation of the instructional strategy? 
	When will this implementation happen?  (Provide  start and end dates)

When will you expect to see results?
	What visual and physical evidence (e.g., classroom learning walks, grade level discussions, lesson plan review)  will administration  and staff use to determine the level of strategy implementation?

	What will students know or be able to do as a result of this strategy implementation?  List specific assessments, assignments and other indicators of student success (formative and summative).
What results do you expect to see if the action plan  is fully implemented

	Identified E-Team staff will participate in District training on Couragous Conversations.
Engage all staff in structured dialogue about race to build racial awareness.
	Cate Boyce, Jon Jeans, Jill Bailey, Melanie Monroe, Rhonda Morris, Ken Woods
	October 2011 – February 2012
	Attendance records, participation in activites. 
Agendas from building Equity meetings and Staff meetings, staff reflections
	Completion of Equity Training. 

Review data on achievement, gaps and behavior/climate



	Staff development will focus on increasing teachers’ awareness of institutional racism.  We will focus our learning on the compass, the four Agreements and the six Conditions this year. 
	School administrators in collaboration with our E-team
	January 2012-June 2012
	Agendas from Professional Development Trainings; Review data on achievement, achievement gaps and behavior/climate
	Compare trend data for minority students achievement, behavior and climate

	Identification of differentiation  assessment and instructional strategies that support closing the achievement gap for students of color.
	School administrators in collaboration with our professionl development committee
	March 2012-June 2012
	Agendas from Professional Development Trainings
	Compare trend data for minority students achievement, behavior and climate


III c. Academic Action Plan (Optional)
	STUDENT ACHIEVEMENT/School Climate or Behavior GOAL (SMART GOAL):  
Specific, Measurable, Attainable, Realistic, Timely

	MILESTONE:

Schools should be considering all milestones across grade-spans as part of their goal setting. For instance, a K-5 elementary schools should still be considering whether their students are on track to meet 7th grade writing and 8th grade algebra milestones 

	LEARNER-CENTERED PROBLEM (What are your students struggling to learn or to be able to do?):

  

	PROBLEM OF PRACTICE (What elements of instruction need to be improved in order to address the learner-centered problem?):  


	Content Area And/Or Insructional Framework:

*2011-12 All schools are required to identify a content area and adopt an instructional framework to guide teacher practice.

2012-13 All schools identify a research-based instructional framework to support content area focus (foci).

PPS supported Instructional Frameworks include Sheltered Instruction, Differentiation, Assessment for Learning, Writing and /or reading across contents areas, Classroom Strategies that Work, and SIM; Safe and Civil Schools, PBIS


	Implementation Steps for Staff
	PERSON RESPONSIBLE
	timeline
	eVIDENCE of Implementation 
	ASSESS PROGRESS

	What administration and staff is going to do to address the Problem of Practice. 

Include specific instructional strategies tied to your problem of practice.
	Who will provide the professional development to support the implementation steps?

Who will provide the oversight for implementation and evaluation of the instructional strategy? 
	When will this implementation happen?  (Provide  start and end dates)

When will you expect to see results?
	What visual and physical evidence (e.g., classroom learning walks, grade level discussions, lesson plan review)  will administration  and staff use to determine the level of strategy implementation?

	What will students know or be able to do as a result of this strategy implementation?  List specific assessments, assignments and other indicators of student success (formative and summative).
What results do you expect to see if the action plan  is fully implemented

	
	
	
	
	

	
	
	
	
	

	     
	
	
	
	

	
	
	
	
	


IV. Parent and Family Involvement Plan

In accordance with PPS policy directive 7.10.041-AD on Parental and Family Involvement in Support of Academic Achievement:

 FORMCHECKBOX 

Our plan for family involvement will be reviewed at least annually by a representative group of parents and community members, including families from under-represented groups such as parents of students with disabilities, migrant-eligible families and language minority families.  
	Review Date(s): 9/20/11 & 10/4/11


	To be reviewed by:
	PTA
	
	

	   (Groups)
	Site Council
	
	

	
	Staff members
	
	


 FORMCHECKBOX 

Meetings to discuss family and parent involvement will be held in accessible meeting rooms and will be advertised broadly in a variety of formats and languages as needed to accommodate our families. 
	To be translated:
	As needed
	By:
	Pylaar Solomom
	Into:
	Spanish

	   (Documents)
	     
	(Name)
	Petra Toscano
	(Language)
	Spanish

	
	     
	
	Mimi Alsuhaimi
	
	Arabic

	
	     
	
	Monica Shih-Emmi
	
	Mandarin


 FORMCHECKBOX 

Key communications regarding our academic program, School Improvement Plan, and student achievement will be provided in all major languages of our school to the extent possible.
 FORMCHECKBOX 

We will have strategies for assisting parents in understanding our program and how to help their children achieve.
 FORMCHECKBOX 

A meeting will be held with parents of TAG students explaining the services that their students are receiving including how and when students can access accelerated curriculum options within your school. 

Date of meeting: ​​10/6/11
 FORMCHECKBOX 

A meeting will be held with parents of ESL students to explain the services that their students are receiving and how to access interpretation and translation services.  Date of meeting:  9/21/11
FAMILY ENGAGEMENT ACTION PLAN: Types of Family Engagement, based on the work of Joyce Epstein are: (1) Parenting or assisting families with child-rearing skills that support children as students, (2) Communicating with families about school programs and student progress, (3) Volunteering including recruiting, training and scheduling families as volunteers, (4) Learning at Home or helping families with learning/curriculum related activities that can be done at home, (5) Decision-making like parent advisory groups or advocacy, and (6) Collaborating with the Community to provide resources and services to families or to provide services back to the community.
Schedule of family and community involvement activities to support goals.
	ACTIVITIES
	RATIONALE
	TYPE

(1-6)
	DATE
	GRADE LEVEL/ TARGET AUDIENCE
	LEAD PERSON AND 

SUPPORTS

	III a. Student Achievement Goal for Whole School Improvement:       

	Community Campus Clean-Up
	“Many hands make light work,” a great community building activity.
	3, 6
	8/13/11
11/5/11
	6-8
6-8
	Cate Boyce, Rob Garrison

	Back to School Night
	Communicating with families our school wide goals and expectations
	2, 3, 4
	9/27/11
9/28/11
	6
7-8
	Jon Jeans
Cate Boyce

	Open Houses
	Communicating with incoming families to help facilitate the transition to middle school
	2, 3, 4
	Winter 2012
	6
	Jon Jeans, Cate Boyce

	III b. Student Achievement Goal for Closing Achievement Gaps:       

	TAG informational night
	Communicate district and school wide TAG procedures and program components
	2, 4, 6
	October 6, 2011
	6-8
	Cate Boyce, Jon Jeans

	PTA State of the School Address
	Communicate data and School Professional Development Plans and Goals
	2, 5
	10/4/11
	6-8
	Cate Boyce

	Site Council
	Communicate data and School Professional Development Plans and Goals
	2, 5
	Monthly
	6-8
	Cate Boyce, Jon Jeans, Jill Bailey

	Weekly Updates to Parents via email
	Communicate data and School Professional Development Plans and Goals
	2,  5
	Weekly
	6-8
	Cate Boyce, Jon Jeans

	III c. Student Achievement/School Climate or Behavior Goal (Optional):       

	Guest Speaker educating parents about bullying
	Ties in with our work on anti-bullying and respect
	1, 2, 6
	10/25/11
	6-8
	Trudy Ludwig, Mary Nichols (PTA)

	Sixth Grade Back-To-School Picnic
	Creating community
	6
	8/25/11
	6
	Jon Jeans

	Back to School Night
	Communicating with families our school wide goals and expectations
	2, 3, 4
	9/27/11
9/28/11
	6
7/8
	Jon Jeans
Cate Boyce


V. Professional Development Plan
Please describe briefly how school meeting time will be organized for the year.

The over-arching theme for staff development this year is “Differentiation”. We will hone in on several pieces of that through our Equity work and SIOP training. We are using the mentor text Leading and Managing a Differentiated Classroom to guide our learning. During staff meeting times, we will turn our focus to one of these. Different committees are responsible for different staff meetings.

The late opening days are reserved for PLC’s. Our PLC’s are formed via content and/or grade level. Our 6th grade block teachers meet together, our 7th grade block teachers meet together, our 8th grade block teachers meet together, the 6-7-8 Science team meets together, the 6-7-8 math team meets together, the elective team meets together and the Spanish Immersion team meets together. Each PLC has an agenda, takes meeting notes, uses protocols, looks at student work, uses data to drive plans and creates over-arching goals for the year. Each PLC has a lead facilitator who attends leadership training meetings once or twice per month.

Sample agendas:

August 30, 2010 Staff Meeting 9:00 – 12:00
Goals: To welcome veteran staff and begin to integrate new staff members; To look back and look forward at our work together; Beliefs about differentiation; To become familiar with the new Teacher Evaluation Tool: Unpacking domain 2: The Classroom Environment and Student Management: Create your classroom climate plan 

	
	8.31.10 am
	

	Continuity – Connecting back

30 min
	Welcome, overview, community agreements. 

· Introductions-New staff, Leadership Team, Climate and Culture Team

· Icebreaker

· Agreements

· Review of last year’s end of year staff feedback data

· Preview of this year
	Purpose: Setting the stage

Cate and Jill

Data from last year

Agreements Poster

	Focused Learning

[image: image1.wmf]
	Differentiation: Read Beliefs Pg 25-37 (Modified Jigsaw) 

Think about: How does this (differentiation) align with our other work? (7 strategies, Equity, SIOP, School Culture & climate).  Share response to the reading-small group
	Purpose: Beliefs about differentiation; To become familiar with the Evaluation Tool; Weaving differentiation into the tool

Jill

	15 min
	Break
	

	65 min
	1) Introduction to the Teacher Evaluation Tool: Purpose, Evaluation Process 

2) Danielson’s Framework: Four Domains

3) Unpacking Domain 2: The Classroom Environment and Student Management

4) Connecting the reading about beliefs of differentiation with Domain 2. Small group/whole group.     5) Score yourself privately where you think you are in your practice. Choose a possible area for growth. Keep in mind for doing goal-setting.

6) Evidence vs. Inference – No evidence

7)Watch video; place teacher - discuss
	Michelle, Howard and Jonathan
PPT

Handouts of Flow Chart

4 Domains

Domain 2 Rubric

Teacher Video 

Cate

	Connection to Practice

[image: image2.wmf]
40 min
	The Goal: To create a positive climate and culture in our school community to make it a place where all members can thrive and learn. 

Connect the reading and domain 2 to your classroom and the school: What kind of school are we? What kind of school do we want to be? How do we get there? How do we create and maintain a learning environment where all members can thrive, operating at their highest level?

· What are the components of a good climate and management plan for the school? For your classroom?

· Creating your positive classroom climate plan: What will you put in place to support your classroom environment and student management? How will you do that? Share Out.
	Purpose: To take time to work on Classroom Culture and Management Plan and get feedback

Jon

Cate


West Sylvan Staff Agreements: 1. Keep children at the center of our work. 2. Be fully present and participating and accountable. 3. Talk and listen respectfully to all voices and ideas. 4. Follow protocols flexibly

West Sylvan Agenda 

10.10.11

Goal(s): To look at specific strategies to help us intentionally differentiate groups
	Continuity – Connecting 


	TO BEGIN:  Please sit in a group with - mixed gender, mixed grade level and mixed subject area.

Seven Strategies of Assessment (Hand-out)

Read pgs. 77- top of 79 in order to remind us of first meeting.

Which of these metaphors resonates for you in your classroom?
	Purpose: Connect back to targets in 7 strategies of assessment.

Connecting to our first staff meeting: beliefs of differentiation and set up classroom for success.  This connects back to reading from beginning of the year - knowing the student (43-46) and building a climate.

	Focused Learning

[image: image3.wmf]

	Talk in groups: In what ways do we group students?

                       Why do we group students in these ways?

Read pgs. 107-top of 108; pg 110 bottom of page-114; bottom of pg 118 – top of 121.

During reading: Where do you find connections between this reading and the Seven Strategies of Assessment?

Return to initial question:  How and why do we group students, and how can we add/adapt our strategies to improve learning outcomes?
	Purpose:  

Consider how intentional grouping is a differentiation strategy that can help all students, particularly those who struggle.

Connecting current learning with past learning.

	Connection to Practice

[image: image4.wmf]
	Model examples:   Katy’s method for grouping, and Anna’s appointment clock.

Goals for different groupings: twos vs. fours

NOW MOVE: To your PLC group
	Purpose:

Time for you to connect reading to your classroom. Create intentional groups from your class lists, design tasks for groups, etc.

	Business

[image: image5.wmf]
	Climate/Culture Committee Information

Student of the Month (West)

College Credit Info
	

	Assignment for Next Meeting (Homework)
	
	


VI. Additional Title I Schoolwide Plan Components
	A. STAFF 

	What number of classes are being taught by teachers who are not Highly Qualified as defined by No Child Left Behind?
	

	What number of teachers in the building have three or fewer years of experience in the profession?
	

	What building based supports are in place for teachers new to the profession?
	


Portland Public Schools ensures that highly qualified teachers are recruited and retained through networking with local universities, colleges and alumni associations, the Oregon Professional Educator Fair, and through postings on various websites.  Staffing specialists from the district’s Human Resources Department are assigned to work with schools in order to ensure that staff are highly qualified for their assignment(s), or to assist in the development of a highly qualified plan. Teachers are supported in this process through tuition reimbursement for coursework and professional development funds to cover the cost of subject area assessments. Our school works closely with the district to provide the best possible instruction for our students. 
 FORMCHECKBOX 

Because our school receives Title I, Part A funding, we will hold an annual meeting where parents will:

1.) learn about our Title I services, 

2.) assist in the review of the Title I Parent-School Compact, and 

3.) advise the school on uses for family involvement funds that would best serve their needs.
This meeting will be communicated to and open for all Title I-eligible families.


Annual Meeting Date:       (may correspond with another scheduled meeting)

	B. TRANSITION PLAN


	
	
	
	

	LEVEL
	STRATEGIES
	RESPONSIBLE PERSON/TEAM
	KEY DATES
	Costs/

Sources

	Preschool to Kindergarten


	     
	     
	     
	

	Elementary to middle

(Grade 5-Grade 6)


	Host open house nights for incoming 6th graders
	Jon Jeans, grade 6 staff
	Jan/Feb 2012
	

	Middle to high school

(Grade 8 – Grade 9)


	     
	     
	     
	

	Students with disabilities


	Grade 6 counselor meets with grade 5 teachers at feeder schools.
Grade 6 SPED teacher communicates with feeder school SPED teacher about current IEP’s.
	Barbara Sandhorst
Pearl Waldorf
	Spring 2012
	

	Students receiving ESL services


	ESL parent meeting
Staff training in SIOP strategies
	ESL teacher
ESL teacher in conjunction with administrators
	Sept 28, 2011
Ongoing PD 2011-2012
	

	TAG-identified students

	Cluster level TAG family meeting night
Staff training about TAG strategies
	Administrators

	October 6, 2011
Ongoing PD 2011-2012
	


	C. Implementation step, Professional Development or Parent Engagement Strategy
	Funding Source (District, Consolidated, Title I or other grant, pARTNERSHIP)

What are your funding sources? What district-level support for professional development (coaching, materials and visitations) will you access? What other partnerships and supports does the school benefit from and how do they align to school improvement objectives?
	Description

How will you align your resources to accomplish your goal?

	Goal

Reference goals by section number (III a., III b. or III c.).
	Estimated COst (unless IN-Kind)

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     

	     
	     
	     
	     
	     



Data Wise Improvement Process





Move the check to where your school is on the continuum





(Rev.) June 5, 2009
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