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Some Common Questions and Answers About Curriculum Compacting.
1. Why not require 100 percent accuracy to qualify for compacting?  We can’t convince gifted kids to take risks and try challenging new learning opportunities if we also communicate to them that they must perform perfectly.  It’s important for them to learn that making mistakes is part of the learning process.

2. What will students do with the time they have left over after successfully completing the Most Difficult First problems? Usually, skill practice times are 20 minutes or less.  Teachers may provide Extension Activities (Extension Centers); let students spend time working on another subject; or simply provide higher level skill practice. 
3. Shouldn’t I be concerned if some students just “vegetate” and waste their choice time? The real purpose of Most Difficult First is to help you see that gifted students can use choice time without you having to hand them replacement activities.  When some kids demonstrate that they don’t need all the time you’ve budgeted for skill practice, any remaining time should become their own. You can start trusting that it’s OK to relinquish the need to control every minute of the time these kids spend in school.  Also, keep in mind that compacting is remarkably successful with students who have become behavior problems and who may be refusing to do their work.
4. If kids are allowed to get one out of five wrong on the pretest, what grade should I enter in my grade book?  Four out of five is only 80 percent.  You could count the score as 80%, then add 10-15 points as a bonus for demonstrating mastery. Or use your own method to decide how to show that the student demonstrates mastery.
5. How should kids keep track of the extension work they do? Give each student a folder for storing work in progress.  Also give them something similar to the Student Planning Guide and/or the Student Log to document work that is done during the day.
6. What if some students need my help to choose and do alternate activities? 

For Most Difficult First, all extension activities should be self-correcting.  You already have evidence the students know the content, so it isn’t necessary for you to correct and grade their extension work.  Make answer keys available so they can check it themselves. 

For Content compacting, provide Extension Activities or Extension Menus from which to choose topics, and then provide Product Choices for different ways students may represent their tasks, projects, and/or products.
7. Won’t students who never qualify for compacting have self-esteem problems or experience resentment?  Try to set up situations every now and then when the whole class can buy back time for choice activities of their own.  Also, make sure that the activities available to qualifying students are also available at other times to all students.  If the atmosphere in the classroom is such that students accept the fact that all students learn at different rates and different levels, most of them also accept the idea of different assignments or alternative opportunities.
8. How can I guarantee that students’ independent projects will be of high quality?  Set specific content and quality criteria for students, so they know what is expected of each project.
9. What about “Extra Credit” work?  Gifted students do not benefit from doing extra credit work.  As soon as they figure out that their “prize” for showing what they know is more work, they might stop demonstrating what they can do.  The only students who might benefit from the extra credit work are those who actually need the credit. 
