Striving Readers Year 3 Analyses of Student Survey Data
Scale development
Below are the alpha coefficients for Fall 2008 and Spring 2009. Note that these subscales changed somewhat from Year 2 subscales. Specifically, the current Involvement/Interest scale combines the previous Involvement and Curiosity items, and one item was deleted from the Sharing scale: “My friends sometimes tell me I'm a good reader.” I removed this item because I felt it did not conceptually fit (although it did statistically fit) with the other items.
Xtreme and Control Students

	Scale 
	Fall (
	Spring (

	Involvement/Interest
	.88
	.89

	Sharing
	.76
	.67

	Recognition
	.82
	.85

	Competition 
	.56
	.72

	Motivation (Overall)
	.93
	.92


Longitudinal analysis
Xtreme and Control Students
All students (treatment n=123; control n=161)
Student Survey Scale Means and Standard Deviations (All Schools)
	
	Treatment (n=123)
	
	Control (n=161)

	Scale 
	Fall 2008
	Spring 2009
	
	Fall 2008
	Spring 2009

	Involvement/Interest **
	3.49 (0.87)
	3.76 (0.95)
	
	 3.53 (1.06)
	3.51 (1.05)

	Sharing **
	2.56 (0.96)
	3.03 (1.83)
	
	 2.84 (1.26)
	2.82 (1.28)

	Recognition *
	3.64 (1.21)
	3.83 (1.33)
	
	 3.65 (1.34)
	3.49 (1.27)

	Competition 
	3.70 (1.84)
	3.42 (1.26)
	
	 3.46 (1.39)
	3.45 (1.29)

	Motivation (Overall) **
	3.36 (0.82)
	3.60 (0.99)
	
	 3.42 (1.04)
	3.37 (0.98)


There were significant differences between the treatment and control group in gains in reading motivation for all of the above scales except Competition. Xtreme students became more engaged in their reading, reported more sharing of books with family and friends, gained greater appreciation for being recognized for their reading, and gained greater motivation in reading overall than their control group counterparts. 
Middle school students (treatment n=81; control n=77)
Student Survey Scale Means and Standard Deviations (Middle Schools)
	
	Treatment (n=81)
	
	Control (n=77)

	Scale 
	Fall 2008
	Spring 2009
	
	Fall 2008
	Spring 2009

	Involvement **
	3.46 (0.85)
	3.74 (1.01)
	
	 3.61 (1.05)
	3.48 (1.12)

	Sharing *
	2.67 (0.97)
	3.23 (2.13)
	
	 3.09 (1.34)
	2.97 (1.47)

	Recognition *
	3.64 (1.19)
	3.85 (1.41)
	
	 3.77 (1.34)
	3.49 (1.34)

	Competition 
	3.78 (2.09)
	3.37 (1.35)
	
	 3.67 (1.35)
	3.56 (1.27)

	Motivation (Overall) **
	3.38 (0.81)
	3.62 (1.11)
	
	 3.55 (1.04)
	3.39 (1.06)


There were significant differences between the treatment and control group in gains in reading motivation for all of the above scales except Competition. Middle school Xtreme students became more engaged in their reading, reported more sharing of books with family and friends, gained greater appreciation for being recognized for their reading, and gained greater motivation in reading overall than their control group counterparts. 
High school students (treatment n=42; control n=84)
Student Survey Scale Means and Standard Deviations (High Schools)
	
	Treatment (n=42)
	
	Control (n=84)

	Scale 
	Fall 2008
	Spring 2009
	
	Fall 2008
	Spring 2009

	Involvement
	3.55 (0.91)
	3.79 (0.81)
	
	 3.46 (1.08)
	3.54 (0.98)

	Sharing
	2.34 (0.93)
	2.65 (0.98)
	
	 2.62 (1.14)
	2.69 (1.07)

	Recognition
	3.64 (1.25)
	3.79 (1.19)
	
	 3.54 (1.35)
	3.50 (1.21)

	Competition 
	3.53 (1.24)
	3.51 (1.08)
	
	 3.28 (1.41)
	3.35 (1.31)

	Motivation (Overall)
	3.34 (0.86)
	3.55 (0.71)
	
	 3.30 (1.03)
	3.36 (0.90)


There were no significant differences between high school treatment and control groups in gains in reading motivation for any of the above scales.
Xtreme students only
All students (n=123)
Students were significantly more likely in the Spring than in the Fall to report:

· that LINCs helped them to remember what words mean and 

· more use of rules of twos and threes to read hard words, 

· better understanding of reading when self-questioning, 

· better retention of important information when paraphrasing, and
· more use of movie making in their head to help understand and remember stories.
Middle school students (n=81)
Middle school students were significantly more likely in the Spring than in the Fall to report:

· that LINCs helped them to remember what words mean and 

· more use of rules of twos and threes to read hard words, 

· better retention of important information when paraphrasing, and 

· more use of movie making in their head to help understand and remember stories.

High school students (n=42)
High school students were significantly more likely in the Spring than in the Fall to report:

· more use of movie making in their head to help understand and remember stories.

Xtreme Reading Student Survey Results
	
	Fall
	
	Spring

	
	Mean
	
	Mean

	29.
I participate in classroom activities.
	4.37
	
	
	4.47

	30.
I have good discussion skills. 
	3.72
	
	
	3.86

	31.
I cooperate in groups. 
	4.36
	
	
	4.37

	32.
Having a goal helps me stay focused in school.
	4.49
	
	
	4.30

	33.
LINCs helps me to remember what new words mean.
	2.89
	
	
	3.66 ***

	34.
I use word mapping to figure out what words mean.
	3.85
	
	
	3.78

	35.
I use the rules of twos and threes to read hard words.
	2.66
	
	
	3.43 ***

	36.
I understand what I read when I ask myself questions about the story.
	3.73
	
	
	4.05 *

	37.
I make movies in my head of what I read to help me understand and remember the story.
	3.92
	
	
	4.53 ***

	38.
I remember the important information that I read when I say it in my own words. 
	3.61
	
	
	4.07 **

	39.
I can use the information I read to draw conclusions about what the author is trying to say. 
	3.61
	
	
	3.82


Note. 1 = Strongly disagree; 6 = Strongly agree.
* Gain is significant at p < .05; ** Gain is significant at p < .01; *** Gain is significant at p < .001
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