 Approaches to teaching Learning Strategies

1. Mnemonics: A memory system often involving visualization and/or acronyms.  For example, to help students remember how to spell some challenging words, here are some helpful and fun mnemonics.

Because:  Big Elephants Can Always Understand Small Elephants

Arithmetic: A Rat In The House May Eat The Ice Cream

Geography:  General Eisenhower’s Oldest Girl Rode A Pony Home Yesterday

Rhythm: Rhythm Helps Your Two Hips Move

Necessary:  Not Every Cat Eats Sardines (Some Are Really Yummy)

Ocean: Only Cats’ Eyes Are Narrow

www.fun-with-words.com
2. SQP2RS (“Squeepers”):  An instructional framework for teaching content with expository texts that includes the following steps:

1. Survey: Children preview and scan the text to be read for about one minute to determine key concepts that will be learned.  For grades K-2, preview the book with your students.  Informational Big Books work Great.

2. Question: In groups, children generate questions likely to be answered by reading the text; teacher posts student questions on chart paper and marks with multiple asterisks those that are frequently suggested by the groups.  If you teach young children, you will need to teach how questions are formulated in English.

3. Predict: As a whole class, students come up with three or four key concepts that they think they will learn while reading’ the predictions are based on the previously generated questions, especially those marked with asterisks.  Model this step frequently with young children.

4. Read: While reading (with partners or small groups, or with the teacher in a small group), students search for answers to their generated questions and confirm or disconfirm their predictions; sticky notes or strips are used to mark answers to questions and spots where predictions have been confirmed.  

5. Respond: Students answer questions (not necessarily in writing) with partners or group members and formulate new ones for the next section of text section of text to be read (if the text is lengthy); teacher leads discussion of key concepts, clarifying any misunderstandings.

6. Summarize: Orally or in writing, alone or with a partner or group, students summarize the text’s key concepts, using key vocabulary where appropriate.  

3. GIST:  This summarization procedure assists students in “getting the gist” from extended text.  GIST stands for Generating Interactions between Schemata and Texts.  Together, students and teacher read a section of text (150-300 words) printed on a transparency or handout.  After reading, assist students in underlining ten or more words or concepts that are deemed most important to understanding the text.  List these words or phrases on the board.  Without the text, together write a summary sentence or tow using as many of the   listed words as possible.  Repeat the process through subsequent sections of the text.  When finished, write a topic sentence to precede the summary sentences; the end result can be edited into a summary paragraph.  Generally, GIST is effective for children who can read extended text in grade 2, and for all students in grades 3 and up.

4. Rehearsal Strategies:  Rehearsal is used when verbatim recall of information is needed.  Visual aids, such as flashcards, engage students during rehearsal; and cognitive strategies, such as underlining and note-taking, help students commit information to memory.  

5. Graphic Organizers:  These are graphic representations of key concepts and vocabulary.  Teachers present them as schematic diagrams of information being taught, and students use them to organize the information they are learning.  Examples include Venn diagrams, timelines, flow charts, semantic maps, etc…

6. Comprehension Strategies:  Students’ comprehension of text is enhanced when teachers incorporate instruction that includes strategies such as prediction, self-questioning, monitoring, determining importance, and summarizing.  These strategies were identified in what has come to be known as the “proficient reader research” because (1) proficient readers use them in all kinds of text; (2) they can be taught; and (3) the more they are taught explicitly and practiced, the more likely students are to use them independently in their own reading. 

7. Directed Reading-Thinking Activity (DRTA):  A very effective activity for encouraging strategic thinking while students are reading or listening to narrative (fiction) text.  It is especially effective in grades K-8 with the steps given below: only the difficulty level of the text changes/reading materials, including Big Books, are rich, interesting, and if possible, cliff-hanging stories in which there is some question as to how the story may end.  Through out the reading of a story or book, the teacher and students stop periodically and contemplate predictions about what might follow logically in the next section of the text.  Begin the lesson with a question about what the children think the story or book will be about, based on the title.  As children respond, include a variety of probes, such as: 

· “With a title like… what do you think this story will be about?”

· “Lets read to find out.” 

· “Did…happen?  If not, why not?”

·  “What do you think is going to happen next?”  

· “What makes you think so?”

·  “Where did you get that idea?”

· “What made you think of that?” 

· “Tell me more about that…”

