Sheltered Instruction Quick Overview

Sheltered Instruction is a means of making grade-level academic content (e.g. science, social studies, math) more accessible for English language learners while at the same time promoting their language development.  There are eight components to Sheltered Instruction. Each component has its own focus.

1. PREPARATION

· Know your ELLs, their levels of language proficiency, how long they have been receiving ESL services, and what their home language and culture are

· Explore if  EA’s/ tutor’s support is available and request it

· Communicate with your school’s ESL case manager/teacher, counselor, other content teacher regarding the educational background and the academic progress of your ELLs 

· Provide bilingual dictionaries if relevant

· Partner your less proficient ELLs with more advanced classmates

· Write and post content and language objectives for students in kid-friendly language
· Use age and educational background appropriate concepts
· Research and provide supplementary materials (e.g. computer programs, graphs, models, visuals, texts in other languages)

· Adapt the content of your lesson (e.g. text,  assignment) 
· Develop meaningful activities that integrate lesson concepts (e.g. surveys, letter writing, simulations, constructing models) with language practice opportunities for reading, writing, listening, and/or speaking

2. BUILDING BACKGROUND

· Link to students’ background 
· Link to prior learning in your content class and make interdisciplinary connections
· Emphasize key vocabulary and concepts (e.g. introduced; written in color in notebooks; word-walls; choral response; partner vocabulary activity;  highlighted; spelling of key vocabulary is considered when students’ written work is graded)

3. COMPREHENSIBLE INPUT

· Modify your speech  (e.g. slower rate and enunciation, simple sentence structure for beginners, controlled use of slang and idioms), paraphrase
· Make your academic tasks clear, use visual icon for your directions, keep them posted at all times
· Use various scaffolding techniques (e.g. modeling, visuals, cognates, L1, hands-on activities,  demonstrations, gestures, body language) to make content concepts comprehensible
4. STRATEGIES

· Provide ample opportunities for students to use cognitive, problem-solving, social-affective, and metacognitive strategies

· Use scaffolding techniques (e.g. think-alouds, total physical response, graphic organizers, etc)

· Ask various types of questions (e.g. literal, analytical, and interpretive)

· Follow logical, predictable instructional sequence.  Gradually release responsibility -- “I do it (modeling) – We do it (guided practice) – You do it together – You do it on your own (independent work)”.
5. INTERACTION

· Whole class, small groups, partner and independent work that supports language objectives
· Encourage complete/elaborated sentence responses (speaking and writing)
· Increase wait time for student response (3 seconds minimum)
· Call on your ELLs to solicit responses and encourage participation
· Use appropriate body language, gestures, and facial expressions to support students’ comprehension
· Clarify key concepts in students’ first language (L1 buddies)
6. PRACTICE/APPLICATION

· Hands-on  

· Design activities that allow your ELLs apply both content and language knowledge in your content classroom

· Integrate all language domains - reading, writing, speaking, and listening

7. LESSON DELIVERY

· Ensure that it is linked to content and language objectives
· Promote students engagement 
· Pace appropriate to the students’ ability level

8. REVIEW/ASSESSMENT

· Review of key vocabulary and concepts

· Provide regular feedback on students’ output (language, content, work)

· Assess students’ comprehension throughout the lesson (e.g. spot check, group response, say in your own words; monitor and adjust).
· Modify assignments, grade expectations, unit tests, provide alternatives to your class requirements.
· Do not grade down lower proficiency level students
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